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FOREWORD . 
There has been a significant increase in the number and variety of 
courses offered in Newfoundland and Labrador high schools as a result of the 
reorganized program introduced September, 1981. Course descriptions make an 
essential contribution to the implementation of the program . by defining 
philosophy, objectives, and content of the courses developed· for introduction 
during the three-year implementation period. 
Developed co-operatively by the Division of Instruction~ School Districts 
and teachers, through a network of working groups across the Province. these 
publications are designed to assist teachers in translating course objectives 
into challenging learning experiences. 
I trust the course descriptions will be of value to you in planning 
activities which enrich learning experiences for high school students. 
Minister of Education 
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STATEMENT OF PURPOSE 
Language Study 3104 seeks to present understandings about lang~age in its 
own right as well as to develop an appreciation of the htmlan significance of 
1 anguage • 
esthetics, 
s ubt let ies . 
The course looks at language in terms of its history, structure, 
regional and social variations, and examines some of its 
In contrast, the other seven senior high language courses (1101, 2101, 
3101, 1102, 2102, 3102, and 3103) focus primarily upon lang·uage use - writing 
and speaking, listening and reading, and imp.roving students' usage; but they 
do not adequately introduce students to language as a subject in itself. 
More specifically, the course presents a wide range .of language concepts, 
focusing on the following areas: English language history (including a 
Canadian and Newfoundland perspective), phonology, 
dialectology, vocabulary/semantics, and lexicography. 
grammar, usage, 
Through study in the above areas, students will learn the following: 
1. The English language has a history of change and of borrowing from 
many other languages. It shows a continuous development and 
enriclnnent and has been influenced by cultural and historical 
developments, by advances in technology and science, and by the 
present-day efforts of its users to be as unbiased as possible. 
2. Language is a vehicle of thought, and it imposes order on experience. 
Meaning in language is determined by communication, audience, 
occasion, and intention. Accuracy and effectiveness of communication 
depend upon precision in the use of language. 
3. Language is fundamentally composed of phonemes (basic units of sound) 
but for purposes of written communication these phenomes are 
represented by symbols (graphemes). In English, there is not always 
a direct correspondence between phonemes and graphemes • 
1 
4. Language • is • systematic. The study of grammar • is concerned 
principally with describing the way that words and groups of words 
are put together to establish communication. 
can be describ·ed in more ways than one. 
The English language 
5. Usage changes. The study of usage involves stu~y and practice in 
6. 
making choices. Usage • varies according to speaker, audience, 
purpose, and occasion. 
Good English is that form of speech which is appropriate to the 
purpose of the speaker, true to the language as it is, and 
comfortable to speaker and listener. It is the product of 
custom, neither cramped by rule nor freed from al 1 restraint; it 
is never fixed, but changes with the organic life of the 
language. - R.C. Pooley. 
Because language includes the spoken medilllll of • • c ommun ic at ion, 
differences in vocabulary, grammar, pronunciation, and diction 
delineate groups within a large language division. The basis for 
differentiation may be geographic location, cultural conditions, or 
social structure of a specific group. Loca.1 or regional dialects 
differ from the standard language - the "book words" usable in any 
region of the country. 
7. The lexicographer attempts to record all the words of a language at a 
given point in the · history of the language. The type of dictionary 
s/he produces depends on whether her/his purpose is historical: to 
trace the etymological and semantic history of words; or descriptive: 
to indicate contemporary meanings, spellings, and pronunciation of 
words. 
Through study of the above, the course will provide many opportunities 
for expository writing about language and many opportunities for using basic 
research techniques. 
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COURSE OBJECTIVES 
The objectives of Language Study 3104 are as follows: 
1. To make students aware of how and why lang~age changes. 
2. To teach students about the origins of Canadian English and to have 
them understand the particular impact of historical events on 
Newfoundland English • 
3. To familiarize students with the sound system (and its . written 
represent at ion) of the language. 
4. To develop students' • • • • of sensitivity to appropriateness usage 
choices. 
5. To make students aware of the geographical dimensions, --e·he - ·c=ime 
dimensions, and the social dimensions of dialect. 
6. To teach students that a dialect has its own grammar, sound, and 
meaning system. 
7. To make students aware of the principal grammatical features of 
various folk speech types found in Newfoundland. 
8. To have students become personally involved in a questionnaire study 
of their language and that of their parents • 
9. To teach students about the • various processes by which language 
expands its vocabulary to meet the special needs of its speakers. 
10. To enable students to identify the biased uses of language, recognize 
the implications, and propose alternatives to such usages. 
11. To make students aware of how Canadian English has borrowed from the 
French, Indian, and Inuit languages. 
12. To have students understand the principles of lexicography and to 
make them aware of the • various kinds of dictionaries and ·their 
different purposes (in particular, the concept of historical 
dictionaries) • 
13. To have students engage in expository writing about language and to 
use basic research techniques • 
3 
COURSE CONTENT 
I. Brief History of the English Language (Concern should be with the impact 
on the language of historical and cultural developments. Specific words 
and word changes should be noted.) 
A. Early Origins of English (before A.D. 449) 
1. Celtic tribes 
2. Roman occupation 
3. Welsh, Scottish, Cornish settlements 
B. Old English (449-1100) 
1. Angles, Saxons, Jutes 
2. Beowulf 
3. Nonnan conquest (1066) 
c. Middle English (1066-1500) 
1. Emergence of nationalism 
2. Influence of major writers 
3. Caxton's • • printing press 
D. Early Modern English (1500-1700) 
1. Imp.act of Latin and Greek 
2. Expansion of English through trade 
3. Fmergence of major writers 
E. Modern English (1700-present) 
1. Scholarly studies of the language 
2. Development of mass education and spread of literacy 
3. Continual expansion reflecting industrial, scientific, techno-
logical, and political development 
F. English Comes to Canada: Spread of English to North America 
1. Seventeenth century English goes to North America 
2. United Empire Loyalists come to Canada 
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G. Impact in Newfoundland of Early Historical Events 
1. Early 17th century (migratory fishermen, early settlers) 
2. Late 17th century and Irish influx 
3. Channel Islanders, French, Scots 
II. Grammar and Usage 
A. Phonemes: Vowel and Consonant Sounds 
1. The sounds of language 
2. Some American, British, Canadian differences 
B. Aspects of Morphology: Forms of the Language 
1 • Word change 
2. Inflections 
.3. Grammatical features of Newfoundland folk speech 
C. Syntax (optional - students could be reminded of word order, function 
of words, word classes, and basic sentence patterns.) D. Levels of 
Language Usage 
1. Standard, nonstandard 
2. Formal, informal 
3. Regional, dialectal 
III. Vocabulary and Meaning: Principles of Growth and Development within a 
Language 
A. Extending the Use of Words Already in the Language 
1. Extensions of meaning 
2. Derivation from names and places 
3. Construction of metaphors 
B • Creating New Words from the Resources of the Language 
1 . Compounds 5. Coinage 
2. Blends 6. Grammatical shift 
3. Onomatopoeia 7. Slang and acronyms 
4. Shortening 
5 
C. Borrowing from Other Languages 
1. Language interactions 
2. Canadian borrowing from ~n4ian, French, and Inuit Languages 
D. Bias, Jargon, Propaganda 
E. American, British, and Canadian Differences in Vocabulary and Meaning 
IV. Dialect Study 
A. Dimensions of Dialect (Social., Geographical, Time) 
B. How Dialects can be Studied (Questionnaires, Tapes, Maps) 
V. Lexicography 
A. Principles of Lexicography 
B. Types of Dictionaries and Their Purposes 
~c. Historical Dictionaries (Dictionary of Newfoundland English) 
D. Use of Dictionary Resources 
Writing 
Students are required both to write and to present a minimum of one major 
piece of expository writing per term or semester. Where possible, the writing 
process should be used. The writing should be basically expository writing 
about language. The text materials will suggest a variety of topics. In some 
cases the writing could involve presenting the findings of research. 
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COURSE MATERIALS 
Student Texts 
McConnell, R.E. Our Own Voice. Agincourt, Ont.: Gage, 1979. 
Story, G.M., W.J. Kirwin, and J.D.A. Widdowson, ed. Dictionary of 
Newfoundland. English. Toronto: 
3 copies per class 
University of Toronto Press 1982 • 
Teacher Text 
Kirwin, W., ed. Regional Language Studies. St. John's: Memorial 
University of Newfoundland, 1981. 
Teacher References* 
Loban, Walter, Margaret Ryan, and James Squire. Teaching Language and 
Literature. New York: Harcourt Brace Jovanowich, 1969. 
Penner, P., and R. McConnell. Learning Language. Toronto: 
Ma cm i 11 an , 197 9 • 
Henderson, Sheppard. Language Moves. Don Mills, Ont.: Nelson, 1973. 
A folder containing articles, pamphlets, questionnaires, and other materials 
is available to teachers on request from School Supplies. 
*Most schools should already have these books • 
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PHILOSOPHY OF INSTRUCTION 
To present the material to the students and to achieve the objectives 
outlined for Language Study 3104, teachers should use a variety of proven 
methods. 
A judicious selection of exercises and projects from the texts can be 
used to get students to explore further some of the topics and • issues. 
However'· activit.ies can be developed by teachers and students for particular 
classes in particular parts of the province. As with any subject, some of the 
activities can be done by students working individually, while others may best 
be done on a group basis. Some activities could involve considerable research 
and writing while other activities could be intended solely or primarily to 
stimulate small-group or whole-class discussion. 
It is a good idea to use a variety of activities for learning about 
1 anguage and 
follows: 
for • • • investigating and • reporting. Some • suggestions 
1. Compile word lists for different perio4s of English • 
• 
2. Examine the kinds of words that are basic to a language. 
3. Make collections of specialized vocabularies, with comments. 
are as 
4. Obtain newspapers from various English-speaking parts of the world and 
compare the language used. 
5. Make tape recordings, with oral or written comments. 
6. Conduct • • oral • interviews, or written. 
7. Develop • • with graphs, • and comments. questionnaires summaries, 
8. Dramatize historical events. 
9- Make oral reports to • audiences • various 
10. Create imaginative writing with invented dialogue. 
11. Hold group discussions. 
12. Have oral readings of literature with use of local language and/or 
dialect. 
13. Write radio or television scripts (based on incidents in local history, 
or, on a bygone era, with appropriate vocabulary). 
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14. Summarize articles and books 
15. Exchange tapes and questionnaires with other schools and other parts of 
Canada. 
16. Research to find out the number of English-speaking people in the world 
.compared with speakers of other languages. (Mark on a world map where 
English is spoken as a mother tongue.) 
17. Study political speeches and material used in political campaigns • 
18. Make . a list of political and religious terms which need clarification 
in ordinary speech. 
19. Find and study examples of slang. 
20. Study some popular expressions for the metaphors involved. 
21. Study the regional or environmental effects on the language - coastal 
regions need words for boat, sand, and water - the In.uit have many 
different words for snow. 
22. Find clues for inflection of sounds used in English and other languages. 
23. Compile a list of words added to English as the direct result of 
technological advances. 
24. Consider the effects that "Newspeak" language would have on our society. 
25. Refer to the appendix of George Orwell's Nineteen Eighty-Four 
26. Detennine how standards of usage and correctness are established. 
Finally, for the expository (and other) writing assignments, teachers are 
encouraged to follow the writing process model, and the instructional 
strategies outlined for other senior high language courses • 
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EVALUATION 
Teachers are reminded that students taking. this course are subject to a 
written public examination administered by the Department of Education. The 
Senior High School Certification Handbook is published annually, and teachers 
should consult it for a general description of the examination and for 
procedural and scheduling details. However, for suggested course emphasis, 
the following percentages of time are recommended: 
20% History of the English Language 
20% Grammar and Usage 
20% Vocabulary and Meaning 
20% Dialect Study 
20% Lexicography 
School evaluation should relate to learning objectives and to teaching 
emphasis and should indicate student achievement and program effectiveness. 
(For initial planning, the teachers should make a review of such points.) 
Evaluation is a continual process, and . one with dimensions that are 
diagnostic, fonnative, and summative .• Students should know from the outset 
what evaluative procedures will be used. They should be informed of the 
content of the entire course and of the minimtml expectations. This briefing 
will help avoid many of the potential problems of evaluation. 
In general, the basic understandings the course attempts to teach can be 
tested in a straight forward assessment of content. However, the course 
attempts, as well, to broaden and improve students' attitudes towards language 
and language systems. In this connection, the activities listed in the 
"Philosophy of Instruction" are useful in actively engaging students, and can 
be assessed. 
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